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Confirming quality in Dance, Drama and Musical Theatre

Questions 1 - 9 relate to organisational contact information.

10) What aspects of the current a) curriculum, b) assessment system and c) qualification pathways are working well
to support and recognise educational progress for children and young people?

Children and young people are well informed about the requirements of the curriculum with its strong focus on Maths
and English. They also understand and become experienced in assessment processes, and how achievement is
measured.

11) What aspects of the current a) curriculum, b) assessment system and c) qualification pathways should be targeted
for improvements to better support and recognise educational progress for children and young people?

The top-down approach to curriculum means that it is designed to meet the needs of the most able and there is some
evidence that it can enhance the progress of those in the middle. For those who come from socio-economically deprived
backgrounds and those with SEND, the Curriculum can be harder to access. While the National Curriculum is more open-
ended and less detailed than in its earlier forms, schools are given more freedom to select their own approaches.

Frequently, Schemes of Work are devised by educational organisations in the private sector to which schools subscribe.
Teachers are inclined to adhere closely to these in order to meet approved targets and so approaches tend to lack
flexibility and creativity.

12) In the current curriculum, assessment system and qualification pathways, are there any barriers to improving
attainment, progress, access or participation (class ceilings) for learners experiencing socio-economic
disadvantage?

As above. Approaching such pre-teaching concepts before accessing curricular material can help to bridge the gap but the
insistence of teaching reading only through Phonics, for example, presents problems for many neuro-diverse children for
whom the approach makes very little or no sense. There is also considerable evidence that many children find the
process de-motivating.

Some of the schemes of work materials make information difficult to access. For example White Rose Maths, a scheme
frequently used in primary schools, have cluttered worksheets which do not work for pupils who find visual
representation difficult. Differentiation by task has been replaced by differentiation by outcome. Thus, a pupil could
experience failure before his/her needs are met by specific teaching. Many children from their earliest years in school can
experience a sense of inadequacy and failure because of the top-down approach to curriculum design.

13) In the current curriculum, assessment system and qualification pathways are there any barriers to improving
attainment, progress, accessor participation which may disproportionately impact pupils based on other
characteristics (e.g. disability, sexual orientation, gender, race, religion or belief etc.)

It has been accepted by psychologists and educationalists over many years that people process learning differently and
so a variety of approaches are required to meet learning needs. Learning through play has all but disappeared from Year
2 onwards and so important opportunities to promote creativity, social and emotional skills and learning through
experience and experiment are being lost in the strong focus on product rather than processin the educational
encounter. Learning through arts practice, as children get older, has similar advantages.



14) In the current curriculum, assessment system and qualification pathways, are there any barriers in continuing to
improve attainment, progress, access or participation for learners with SEND?

As above. The system, and particularly the SATS assessments are challenging for primary school children and many
learners with SEND are disaffected. For schools, however, the numbers completing SATS assessments is important for
their accountability and value-added status. The strongly academic approach taken to the curriculum in secondary schools
(see below) with practical abilities having lower status in the performance measurements of the quality of the school,
leaves students with stronger practical abilities feeling undervalued.

15) In the current curriculum, assessment system and qualification pathways, are there any enablers that support
attainment, progress, access or participation for the groups listed above? [E.g. socioeconomically disadvantaged
young people, pupils with SEND, pupils who are otherwise vulnerable, and young people with protected
characteristics.]

There are support systems for students with an Educational Health Care Plan (EHCP) or a proven history of having special
needs, to help them with assessment. For example, being given extra time, larger print or other facilities to enable them
to access the assessment materials. In the classroom there are newer technologies to help children with SEND to access
learning but their availability depends on whether the school finds them to be a financial priority considering the
tightness of budgets for so many schools. The recent introduction of T-Levels to support practical and vocational
subjects may prove important in supporting students who do not wish to pursue the academic route of ‘A’ Levels.

16) To what extent does the content of the national curriculum at primary level (key stages 1 and 2) enable pupils to
gain an excellent foundation in a) English and b) maths? Are there ways in which the content could change to
better support this aim? [Please note, we invite views specifically on transitions between key stages in section
9.]

It is desirable that the child’s educational experience should feel ‘joined up’ but in the present system children experience
a huge leap between key stage 1 and key stage 2 and likewise between key stage 2 and 3 when they start secondary
school.

17) To what extent do the English and maths primary assessments* support pupils to gain an excellent foundation in
these key subjects? Are there any changes you would suggest that would support this aim? *These include SATs
at the end of key stage 2, the phonics screening check and the multiplication tables check.

Bright pupils can ‘do well” with the curriculum because they are able to meet its challenges. There is no doubt that children
gain skills in doing assessments through the SATS process. It has been noted by teachers reporting their experience of
SATS that the questions can be tricky and hard to decipher. Also a good grasp of language is required to manage questions
in the Maths papers which can inhibit the demonstration of mathematical ability. Parents and teachers have noted that
often quite able students are distressed after their SATS exams. There is a fundamental issue about setting pupils up for
failure which has, of course, a demotivating effect.

18) To what extent does the content of the a) English and b) maths national curriculum at secondary level (key stages
3 and 4) equip pupils with the knowledge and skills they need for life and further study? Are there ways in which
the content could change to better support this aim?

The great emphasis on Maths and English in secondary schools precludes more liberal areas of the curriculum such as the
arts from being given time and resources.

19) To what extent do the current maths and English qualifications at a) pre-16 and b) 16-19 support pupils and learners
to gain, and adequately demonstrate that they have achieved, the skills and knowledge they need? Are there any

changes you would suggest that would support these outcomes?

N/A



20) How can we better support learners who do not achieve level 2 in English and maths by 16 to learn what they
need to thrive as citizens in work and life? In particular, do we have the right qualifications at level 2 for these 16-
19 learners (including the maths and English study requirement)?

The whole system is undermining for less academic pupils who do not have sufficient access to curricular areas which
could play to their strengths. Mental health problems are being observed in quite young children and certainly in the
teenage population, all manner of self-depreciation behaviour is observed. PSHE is on the curriculum but schools are
recognising more provision is necessary and are buying in ‘Healthy Mind’ projects to support students. Nonetheless there
is a prevalence of what has been recently labelled Emotional Based School Avoidance (EBSA) and there were 9,400
permanent exclusions in 2022/23. That was a 44% increase on the previous year. Clearly, this survey is important if it will
redress the balance of a curriculum and assessment process that at present, appears to benefit so few.

21) Are there any particular challenges with regard to the English and maths a) curriculum and b) assessment for
learners in need of additional support (e.g. learners with SEND, socioeconomic disadvantage, English as an
additional language (EAL))? Are there any changes you would suggest to overcome these challenges?

The low status of the Arts in the curriculum can be seen by the diminishing take-up of art, music and performing arts in
GCSE and ‘A’ Level subject trends. It must be noted that in the E BACC, which has influenced the Secondary Education
Curriculum, no specific arts subjects are included at all. This is in spite of large numbers of young people studying
performing arts in the private sector, including making use of the Graded Examinations sector, and taking up vocational
training in Colleges and Conservatoires across the Country. The Creative Industries are huge employers and represent
6% of GVA in the UK.

22) Are there particular curriculum or qualifications subjects* where: a) there is too much content; not enough
content; or content is missing; b) the content is out-of-date; c) the content is unhelpfully sequenced (for example
to support good curriculum design or pedagogy); d) there is a need for greater flexibility (for example to provide
the space for teachers to develop and adapt content)? Please provide detail on specific keystages where
appropriate. *This includes both qualifications where the government sets content nationally, and anywhere the
content is currently set by awarding organisations.

The GCSEs in Dance, Drama and Music need revision to make them more appealing to students who are committed to
studying these subjects and are looking for quality programmes and quality teaching. Between 2010 and 2023, there have
been significant decreases at both GCSE and A Level for qualifications in performing/expressive arts, dance, drama and
music. There has been a decline of 44% at GCSE in those subjects during the last decade, and correspondingly 48% for A
Level. This is especially concerning given that GCSE and A Level entries on the whole increased in this time. The decline in
take up is partly due to the decline in employment of staff experienced and qualified in the genre.

In contrast, there are 1.1 million entries to graded examinations in dance, drama, music and musical theatre in the UK, of
which more than 500,000 are awarded for qualifications recognised on Ofqual’s Regulated Qualifications Framework. This
paints a thriving picture of interest in, and engagement with, the performing arts that directly contradicts the bleak
qualifications landscape outlined above. The difference in context is that these examinations are not typically available
in school settings, and rely on specialist inputs from peripatetic or private teachers.

If the root cause was a lack of interest in dance, drama, music and musical theatre per se, one would expect entries for

qualifications in the performing arts to be falling across the piece. The fact that the decrease in uptake of school-based

GCSEs and A Levels does not map across to graded examinations suggests that young people are not motivated to study

the performing arts pathways available to them in mainstream settings. They are, however, motivated to develop their

specialist skills in dance, drama, music and musical theatre, where such options are available to them.

23) Are there particular changes that could be made to ensure the curriculum (including qualification content) is
more diverse and representative of society?

The case for arts practice in secondary education proven by the emotional intelligence it promotes and the large number
of people who earn from and contribute to the Creative Industries in their adult life.



Creative human beings are productive and happy human beings and if response to life’s challenges are refined by self-
awareness, empathy and the inner resources of trusting one’s own judgement, knowing one’s own strengths and
limitations, the creativity developed will bring about things of positive value.

24) To what extent does the current curriculum (including qualification content) support students to positively engage
with, be knowledgeable about, and respect, others? Are there elements that could be improved?

Arts practice promotes important transferable skills because the art symbol, as a representation of human feeling, is as
significant to a roundededucation as words which symbolise thought, and numbers which symbolise mathematical
concepts. Emotional intelligence promoted by arts practice enables self-awareness and awareness of others. Imagination
and creativity are essential in almost every workplace and in a society which is culturally rich. Producing citizens with a
sense of social responsibility and aspirations for a valuable and fulfilling life for themselves and others must, surely, be
part of the educational process.

25) In which ways does the current primary curriculum support pupils to have the skills and knowledge they need for
life and further study, and what could we change to better support this?

As above: studying arts practice can make a great contribution to this.

26) In which ways do the current secondary curriculum and qualification pathways support pupils to have the skills
and knowledge they need for future study, life and work, and what could we change to better support this?

As above.

27) In which ways do the current qualification pathways and content at 16-19 support pupils to have the skills and
knowledge they need for future study, life and work, and what could we change to better support this?

As above.

28) To what extent does the current primary curriculum support pupils to study a broad and balanced curriculum?
Should anything change to better support this?

In answering this, we wish to make a case for the inclusion of music, dance and drama in the primary curriculum. As the
National Curriculum is set up now, schools can choose how many resources are deployed to these areas of the curriculum.
Music is generally taught to a lesser or greater extent in primary schools and where a music specialist is employed, the
standards and commitment are generally good.

Dance, however, is seriously under used as a learning tool especially as so few specialists are employed and PE teachers
are given very limited training in how to deliver educational dance effectively. There is a huge body of evidence that
dance is valuable to children in so many ways. It promotes embodied skills such as body awareness, spatial awareness
and a physical understanding of timing and dynamics. Not only this, when taught creatively, it stimulates the imagination
and motivates the child to express ideas through movement and solve artistic problems in collaboration with others.
Dancing and dance-making can be a success subject for children who may struggle in other areas of formal education.

Drama, as an educational tool, is widely accepted as a way to promote emotional intelligence and the ability explore
human behaviour through role play and improvisation on topics and themes. Insight and empathy are significant tools
for acting but they are also very important in relationships and social interaction. Learning through topic work which
contains a good measure of experiential learning, can greatly enhance motivation and understanding which can be
transferred to other subjects in the curriculum as well as daily life.

At present, children largely access these arts experiences through the private sector, outside school and through parents
who can afford to pay. As above, they may supplement their learning by engaging with the graded examinations sector
to achieve additional qualifications that are not usually available in school settings.



29) To what extent do the current secondary curriculum and, qualifications pathways support pupils to study a broad
and balanced curriculum? Should anything change to better support this?

In summary, the curriculum is structured as follows:

o Bucket 1 - English and Maths: Double weighted in how they score the student in Progress 8 (a system of scoring

students’ progress and value added in11-16 year olds)
o Bucket 2 - Science, history, geography, foreign language and computing (top 3)
o Open Bucket 3 - anything else (the next three highest scoring GCSEs: can be from Bucket 2)

This demonstrates the disincentive for schools to allocate resources to subjects outside the top two ‘Buckets’. As is clearly
demonstrated, practical subjects and Arts do not benefit the student’s or the school’s value added scores in Progress 8
(the school performance measures set up by the DfE.)

30) To what extent do the current qualifications pathways at 16-19 support learners to study a broad curriculum
which gives them the right knowledge and skills to progress? Should anything change to better support this?

N/A

31) To what extent do the current curriculum (at primary and secondary) and qualifications pathways (at secondary
and 16-19) ensure that pupils and learners are able to develop creative skills and have access to creative
subjects?

Creative skills have very low priority in both the primary and the secondary curricula. Schools have considerable flexibility
about how much of the timetable they allocate to creative subjects and the level of resources they make available. The
lack of incentive to develop creative arts as part of the curriculum is partly due to the amount of time required to teach
English and Maths in order to gain good results in the value-added scores and also due to choices by schools or academy
managers about the deployment of resources.

32) Do you have any explanations for the trends outlined in the analysis and/or suggestions to address any that might
be of concern?

Drawing on existing initiatives and networks, the authorities could build on the established music education hubs model
to create more cohesive dance, drama and musical theatre provision in response to local need. This approach brings
together local authorities, mainstream schools, arts organisations and community or voluntary bodies, and could usefully
extend to include the networks of teachers linked to awarding organisations offering graded examinations across the
performing arts.

Throughout this enterprise existing strategies for creative and cultural learning should connect strongly with
opportunities for partnership working, identifying how current and future funding could be used in support of stated
aims, especially in terms of ensuring appropriate ‘project legacies’ beyond any period of government support.

It is further important that ministers bridge the gap between the numbers of students undertaking performing arts
courses in schools and those having to pursue their studies elsewhere at their own cost. Regrettably, today, the prospects
for students to work towards achievement and reward in the performing arts appear largely dependent on their ability
to access and pay for extra-curricular activities, which places significant numbers of them at a disadvantage.

Further, specific consideration should be made of the role networks of teachers associated with graded examinations in
the performing arts might play inbroadening and deepening the experiences of all children and young people.



The benefits of pursuing such opportunities include:

o Immediate potential to reach large numbers of practitioners and students across the performing arts in both
private and public settings, complementing mainstream provision

o Access to existing practitioners through online resources, printed materials, workshops, conferences and
specialist teaching qualifications, and the capacity to extend these assets to continuing professional
development and upskilling for teachers

o World-class syllabi in a wide variety of disciplines used in delivering lessons to students and evidencing candidate
outcomes through assessments

o The formal aspect of public accountability to regulatory bodies such as Ofqual, to comply with their audit and
recognition processes and requirements

o Involvement of the CDMT which provides industry quality assurance, membership meetings to discuss common
practices, annual review of standards,and the preparation of joint publications.

33) To what extent and how do pupils benefit from being able to take vocational or applied qualifications in secondary
schools alongside more academically focused GCSEs?

Having vocational options is essential to giving a broader offer in the secondary examination system.

34) To what extent does the current pre-16 vocational offer equip pupils with the necessary knowledge and skills and
prepare them for further study options, including 16-19 technical pathways and/or A levels? Could the pre-16
vocational offer be improved?

Preparation for finding employment in the creative industries is not prioritised by the secondary or 16+ curriculum in

schools. The advent of T-Levels has only improved the situation to a limited extent by including a two-year course (3’A’

Level equivalent) in Craft and Design or Media, Broadcast and Production.

The main route to accessing the skills and knowledge for a career in the performing arts, is through the private sector,
and sometimes BTEC qualifications, mainly delivered in FE Colleges.

35) Is the volume of statutory assessment at key stage 1 and 2 right for the purposes set out above?
See responses to questions 12 —15.

36) Are there any changes that could be made to improve efficacy without having a negative impact on pupils’
learning or the wider education system?

As above.

37) Are there other changes to the statutory assessment system at key stages 1 and 2 that could be made to improve
pupils’ experience of assessment, without having a negative impact on either pupils’ learning or the wider
education system?

As above.

38) What can we do to ensure the assessment system at key stages 1 and 2 works well for all learners, including
learners in need of additional support in their education (for example SEND, disadvantage, EAL)?

As above.

39) Is the volume of assessment required for GCSEs right for the purposes set out above? Are there any changes that
could be made without having a negative impact on either pupils’ learning or the wider education system?

The move from mainly Coursework to mainly Examinations can disadvantage many learners.



A balance between the two methods could make an enormous difference to the kind of pressure children are under when
the testing of their knowledge and understanding is confined to a one-off event. When the source and testing of
knowledge is placed entirely external to the students, they have no ownership of their learning and are being trained to
expect all information to come from ‘being told’.

40) What more can we do to ensure that: a) the assessment requirements for GCSEs capture and support the
development of knowledge and skills of every young person; and b) young people's wellbeing is effectively
considered when assessments are developed, giving pupils the best chance to show what they can do to support
their progression?

As above.

41) Are there particular GCSE subjects where changes could be made to the qualification content and/or assessment
that would be beneficial for pupils' learning?

As questions 22 - 27. A review of GCSE and ‘A’ Level music, dance and drama is necessary to ensure that students are
given a depth and breadth of both practice and underpinning theory.

42) Are there ways in which we could support improvement in pupil progress and outcomes at key stage 3?
See below.
43) Are there ways in which we could support pupils who do not meet the expected standard at key stage 2?

Many secondary schools reassess pupils when they enter key stage 3, not relying on the results from key stage 2 SATS. It
must be remembered that the transition to high school is a huge undertaking for 11 year-olds and many are not prepared
for the sense of responsibility demanded of them so suddenly. The older system of middle schools had many advantages
enabling a much more staged learning process into the subject based learning and examinations. The middle schools
were able to nurture students into being responsible for themselves, their behaviour and their progress in the much
more formal setting of the high school.

44) To what extent, and in what ways, does the accountability system influence curriculum and assessment decisions
in schools and colleges?

See below.

45) How well does the current accountability system support and recognise progress for all pupils and learners?
What works well and what could be improved?

See below.

46) Should there be any changes to the current accountability system in order to better support progress and
incentivise inclusion for young people with SEND and/or from socioeconomically disadvantaged backgrounds?
If so, what should those changes be?

The accountability system needs a complete overhaul because it sets the tone of the whole educational experience for
staff and students. The way it has developed in the past 20 years is destructive to the well-being of the youngest children
as well as adolescents and the staff delivering it, and schools are now spending money to seek ways to improve mental
health through using private organisations to guide the process of healing minds.

If the curriculum and its support systems addressed the fundamental problems inherent in competitive, ‘one size fits all’
outcome-based practices, and took the advice of educationalists, there might be hope for improvement. In the last 50
years of the 20 Century, psychologists and educationalists explored all aspect of child development and the healthy
approach of child-centered practices.



An intelligent, informed approach which would, most likely, advocate the inclusion of creative subjects to feed the
imagination and motivate children to greater effort and engagement, could bring some degree of dependability to
underpin the educational experiences of our precious children. How can an inclusive society support an exclusive
education system?

47) To what extent does the range of programmes and qualifications on offer at each level meet the needs and
aspirations of learners? a) Level 3 b) Level 2 c) Level 1 and entry level

As stated throughout.

48) Are there particular changes that could be made to the following programmes and qualifications, and/or their
assessment that would be beneficial to learners: a) AS/A level qualifications b) T-Level and T-Level Foundation
Year programmes c) Other applied or vocational qualifications at level 3d) Other applied or vocational
qualifications at level 2 and below

Yes, include Arts Practice.

49) How can we improve learners’ understanding of how the different programmes and qualifications on offer will
prepare them for university, employment (including apprenticeships) and/or further technical study?

By having an efficient and accessible careers information department.

50) To what extent is there enough scope and flexibility in the system to support learners who may need to change
course?

As above.

51) Are there additional skills, subjects, or experiences that all learners should develop or study during 16-19
education, regardless of their chosen programmes and qualifications, to support them to be prepared for life
and work?

As stated throughout, educate the whole child.

52) How can the curriculum, assessment and wraparound support better enable transitions between key stages to
ensure continuous learning and support attainment?

Staged course work rather than one-off assessments.

53) How could technology be used to improve how we deliver the curriculum, assessment and qualifications in
England?

The availability of learning technology is essential to function in present day society. Resources need to be allocated with
due understanding of the efficacy of the programmes selected. It is the responsibility of schools to provide up-to-date
technology to educate children for work in the technological age.

54) Do you have any further views on anything else associated with the Curriculum and Assessment Review not
covered in the questions throughout the call for evidence?

Clearly the answers to this consultation come from an arts-based organisation and stresses their importance to the
developing child. Experiencing arts in practice is, however, a way to be inclusive and supportive of children’s development
as individuals where their creativity and imagination (which is regarded by some as the highest human faculty) is
honoured and given time and space to grow. Children should be encouraged to be light-hearted, playful, keen to learn
and have new experiences. The adult community responsible for making education decisions must hold this ethos close
at every stage of decision making.



